Introduction
Creative teaching is a highly complex endeavour that requires a broad array of skills and dispositions. Contextual pressures on educators largely prescribe the most effective pedagogical work processes. The immediate classroom context demands exceptional plans and managerial skills, facilitative leadership, flexibility, pattern perception, and intuitive capacities. The large, societal context often pressures teachers to confine their practice to insular, one-sided perspectives on teaching and learning. Non-reflective compliance with dogmatic philosophies or ideologies and insular practices eroded the professional decision making that underpins instructional creativity. The most creative teachers preserve their professionalism by finding artful ways to keep their students creative, even in confining conditions. Creative teaching demands exceptional breadth of skills and entails the implicit invitation to develop many of these skills to very high levels of proficiency. Some of this breadth derived from the multifaceted nature of teachers work and the diverse professional roles they fulfil. A typical teacher is responsible for short and long-range planning, diagnosis of students, development levels and learning differences; motivation, discipline, counselling, strategic implementation of diverse, complex instructional strategies, public-relations initiatives, and artful problem solving. An effective teacher handles all of this while mastering, to the extent possible, the most salient knowledge within one or more academic disciplines. Creativity needs to be buttressed by support from the organisation and good managerial skills to obtain good results. It is also asserted that encouraging creativity and innovation provides opportunities for managers to influence the course of organisational productivity.
Creativity in Management is advanced as referring to the ability to solve problems in an exceptionally competent and original way. Managerial creativity is described as the process of employing playfully exploratory rather than a mechanical approach in problem solving by a person who is open, curious and imaginative to find solution or designs that are novel and useful for the process of planning, organising, implementing and controlling to determine and achieve the organisational objectives in a dynamic environment. In a nutshell, managerial creativity refers to the novel multidimensional and fluent ideas related to different functions of management. It involves creative behaviours of manager which produce interesting or useful novelty. Creativity has been defined in many ways, ranging from "spark of genius", "super energy", "divergent thinking" to the problem solving process for novel and valuable output by a large number of scholars. Gundry et al, (1994) have taken four perspectives of creativity and grouped them into following categories:  The attribute theory holds that specific characteristics and traits predispose an individual to be perceived as "creative".  The conceptual skill theory focuses on cognition, an act of awakening new thoughts, reassembling old learning and examining assumptions to new theories, new paradigms and new awareness.
 The behavioural theory centres on the actions and activities that bring something new into being.  The process theory holds that creativity is a highly complex, multifaceted phenomenon that relies on individual talents, skills and actions as well as organisational conditions. Together with these perspectives describe that an individual who has some creative attributes along with specific skills may become predisposed to perform creativity. Amabile (1997) is of the views that intrinsic motivation principle of creativity applies not only to scientific creativity, but to business creativity as well. She proposes that all humans with normal capacities are able to produce at least moderately creative work in some domain many a times and that the social environment (the work environment) can influence both, the level and frequency of creative behaviour. Her componential theory of individual creativity includes three major components, each of which is necessary for creativity in any given domain: expertise, creative thinking skill and intrinsic task motivation. It suggests that creativity is most likely to occur when people's skills overlap with their strongest intrinsic interests and their deepest passions. Motivation is one of the most basic elements of human behaviour. Motivational theories attempt to explain how effort is generated and channelled (Werner and De Simone, 2006). Therefore, researchers and practitioners alike have devoted a considerable amount of energy to understanding teachers" motivation. However, considering the multiple tasks that teachers have to perform, it may be difficult to identify with precision the motivational processes underlying each given task and their relative impact on teachers' psychological functioning. Self-efficacy is the people's beliefs about their capabilities to produce designated levels of performance that exercise influence over events that affect their lives. Self-efficacy beliefs determine how people feel, think, motivate themselves and behave. Such beliefs produce these diverse effects through four major processes. They include cognitive, motivational, affective and selection processes. A strong sense of efficacy enhances human accomplishment and personal well-being in many ways. People with high assurance in their capabilities approach difficult tasks as challenges to be mastered rather than as threats to be avoided. Such an efficacious outlook fosters intrinsic interest and deep engrossment in activities. They set themselves challenging goals and maintain strong commitment to them. They heighten and sustain their efforts in the face of failure. They quickly recover their sense of efficacy after failures or setbacks. They attribute failure to insufficient effort or deficient knowledge and skills which are acquirable. They approach threatening situations with assurance that they can exercise control over them. Such an efficacious outlook produces personal accomplishments, reduces stress and lowers vulnerability to depression. In contrast, people who doubt their capabilities shy away from difficult tasks which they view as personal threats. They have low aspirations and weak commitment to the goals they choose to pursue. When faced with difficult tasks, they dwell on their personal deficiencies, on the obstacles they will encounter, and all kinds of adverse outcomes rather than concentrate on how to perform successfully. They slacken their efforts and give up quickly in the face of difficulties. They are slow to recover their sense of efficacy following failure or setbacks. Because they view insufficient performance as deficient aptitude it does not require much failure for them to lose faith in their capabilities. They fall easy victim to stress and depression. Bandura (1997) has described self efficacy as, "the belief in one's capability to organize and execute the courses of action required to produce given attainments." According to him, the concern of self efficacy is with the judgments of what an individual can do in some situations or domains with the skills that he/she possesses. Furthermore, self efficacy as a domain-specific construct has been understood as the belief of an individual about his/her competence in a particular domain or context. Although relatively unexplored, the construct of occupational self-efficacy has many implications for organizations. Empirical research reveals that occupational self efficacy is positively related with many organizationally relevant variables, such as organizational commitment, job satisfaction, and preparedness for organizational change (Schyns, 2004; Schyns & von Collani, 2002) . The most general self efficacy assessments consist of an omnibus-type instrument that attempts to measure a general sense of confidence. Bandura (1986 argued that such general measures create problems of predictive relevance and are obscure about just what is being assessed. Marlatt, Baer and Quigley (1995) studied the influence of efficacy beliefs on the resistance of drug use, changing of use of habits and relapse prevention; they found out that self efficacy affects controlled use or abstinence and coping with the relapses. Self efficacy is commonly understood as being domain specific that is one can have more or less firm of self beliefs in different or particular situations of functioning. But some researches have also conceptualized a generalized sense of self efficacy. It refers to a global confidence in one's coping ability across a wide range of demanding or novel situations. General self efficacy aims at a broad and stable sense of personal competence to deal effectively with a variety of stressful situations (Schwarzer, 1994) . argued that efficacy beliefs are multifaceted and contextual, but the level of generality of the efficacy items within a given domain of functioning varies depending on the degree of situations, resemblance and foresee ability of task.
In the light of above discussion, the study will be significant for following reasons; (a) it will be of value to both current and prospective practioners. If a relationship will exist between the managerial creativity, work motivation and occupational self efficacy of teachers in actuality, then school teachers as responsible bodies of schools will get direction to modify their own administrative behaviour, to promote a more positive and productive work motivation and occupational self efficacy in their specific schools; (b) The results of this research will be used in teacher preparation programs and other school development related strategies and policies. Therefore, the study has immense importance to study the unbalanced managerial creativity leads to unproductive work motivation and occupational self efficacy results into lower performance and productivity of other school bodies and associates.
II.

Objectives Of The Study
o To study the managerial creativity of secondary school male and female tribal teachers. o To study the work motivation of secondary school male and female tribal teachers. o To study the occupational self efficacy of secondary school male and female tribal teachers. o To find out the relationship between managerial creativity and occupational self-efficacy of secondary school tribal teachers. o To find out the relationship between work motivation and occupational self-efficacy of secondary school male tribal teachers. o To find out the relationship between work motivation and occupational self-efficacy of secondary school female tribal teachers.
HYPOTHESES OF THE STUDY
o There exists no significant difference in managerial creativity of secondary school male and female tribal teachers. o There exists no significant difference in work motivation of secondary school male and female tribal teachers. o There exists no significant difference in occupational self-efficacy of secondary school male and female tribal teachers. o There exists no significant relationship between managerial creativity and occupational self-efficacy of secondary school tribal teachers. o There exists no significant relationship between work motivation and occupational self-efficacy of secondary school male tribal teachers. o There exists no significant relationship between work motivation and occupational self-efficacy of secondary school female tribal teachers. 
DELIMITATIONS OF THE STUDY
III. Research Method
For the present study descriptive survey method has been used by the investigator.
SAMPLING
The sampling frame of the present study comprises all the tribal secondary school teachers working in government secondary schools in Kulgam, Anantnag and Shopian districts of Kashmir valley. The investigator has also taken 60 tribal teachers (30 male and 30 female) as sample for his investigation by using Purposive random sampling technique. The investigator has randomly selected the sample districts and for the availability of tribal teachers, the investigator has purposively taken some schools. 
TOOLS USED
STATISTICAL TECHNIQUES USED
Following statistical techniques were used by the investigator for analysis and interpretation of data:
IV. Result Analysis And Main Findings Result Pertaining To Managerial Creativity Of Secondary School Male And Female Tribal Teachers
To find out the difference in managerial creativity among secondary school male and female tribal teachers, t-test was computed and the result is presented in table no.1 The Table No .1 depicts that the calculated t-ratio of managerial creativity of secondary school male and female tribal teachers is 0.05 which is not significant at 0.05 and 0.01 level. Thus, the proposed hypothesis that statedthere exists no significant difference in managerial creativity of secondary school male and female tribal teachers is accepted.
Result Pertaining To Work Motivation Of Secondary School Male And Female Tribal Teachers
To find out the difference in work motivation among secondary school male and female tribal teachers, t-test was calculated and the result is presented in table no.2 The Table No .2 depicts that the calculated t-ratio of work motivation of secondary school male and female tribal teachers is 0.63 which is not significant at both the levels. Thus, the proposed hypothesis that stated there exists no significant difference in work motivation of secondary school male and female tribal teachers is accepted.
Result Pertaining To Occupational Self-Efficacy Of Secondary School Male And Female Tribal Teachers
To find out the difference in occupational self-efficacy among secondary school male and female tribal teachers, t-test was applied and the result is presented in table no.3 The Table No .3 depicts that the calculated t-ratio of occupational self efficacy of secondary school male and female tribal teachers is 0.47 which is found to be not significant at 0.05 and 0.01 level. Thus, the proposed hypothesis that stated there exists no significant difference in occupational self efficacy of secondary school male and female tribal teachers is accepted.
Result Pertaining To The Relationship Between Managerial Creativity And Occupational Self-Efficacy Of Secondary School Tribal Teachers
To find out the relationship between managerial creativity and occupational self-efficacy of secondary school tribal teachers, Pearson's coefficient of correlation was calculated and the result is presented in table no. 4
TABLE NO. 4: Result Of Co-Efficient Of Correlation Between Managerial Creativity And Occupational
Self-Efficacy The table 4 depicts that the co-efficient of correlation between managerial creativity and occupational self efficacy of secondary school tribal teachers is positive and significant at both the levels i.e. 0.05 and 0.01. Therefore, it can be interpreted that there exists positive relationship between managerial creativity and occupational self efficacy of secondary school tribal teachers.
Result pertaining to the relationship between work motivation and occupational self efficacy of secondary school male tribal teachers To find out the relationship between work motivation and occupational self efficacy of secondary school male tribal teachers, Pearson's co-efficient of correlation was calculated and the result is presented in table no.5 The table 5 depicts that the co-efficient of correlation between work motivation and occupational self efficacy of secondary school male tribal teachers is not significant at both the levels. Therefore, it can be interpreted that there exists no significant relationship between work motivation and occupational self efficacy of secondary school male tribal teachers.
Results Pertaining To Relationship Between Work Motivation And Occupational Self Efficacy Of Secondary School Female Tribal Teachers.
To find out the relationship between work motivation and occupational self efficacy of secondary school female tribal teachers' correlation was calculated and the result is presented in table No.6. 
RESULT OF t-TEST
 There exists no significant difference in managerial creativity of secondary school male and female tribal teachers. The main reason being that both male and female teachers use novel ways to achieve organisational goals. They possess managerial competence and divergent thinking to the problem solving process.  There exists no significant difference in work motivation of secondary school male and female tribal teachers. The main reason being that both male and female teachers get easily motivated towards work. They are cooperative, responsible, and confident and are well satisfied with their job.  There exists no significant difference in occupational self efficacy of secondary school male and female tribal teachers. The main reason being that both male and female teachers are occupationally efficient. They are well satisfied with their job, interested in taking challenges, free to act and develop skills and abilities. They are aware of their responsibilities, loyalties, and tolerant towards their work.  There exists positive relationship between managerial creativity and occupational self efficacy of secondary school tribal teachers. The reason being that the tribal teachers have divergent thinking to the problem solving process, they are innovative and prefer to learn through free exploration. Tribal teachers are capable to organize and execute the courses of action required to produce given attainments.  There exists no significant relationship between work motivation and occupational self efficacy of secondary school male tribal teachers. This depicts that secondary school male tribal teacher's show low level of occupational self efficacy in comparison to work motivation. The main reason being that there is much more dearth of proper training for the professional development of tribal teachers on a large scale. There is no arrangement of monthly regular and fair assessment to teachers of the tribal community for the evaluation of their performance.  There exists positive relationship between work motivation and occupational self efficacy of secondary school female tribal teachers. The main reason being that the female teachers are competent in creative learning and occupational self efficacy. They are satisfied with their job, interested in taking new challenges, free to act and develop skills and abilities. They are aware of their responsibilities, loyalties, and tolerant towards their work.
LIMITATIONS
From the present study, the researcher considered the following limitations:  Collection of data within a stipulated period of time from different districts is one of the limitations.  Some teachers were feared from higher authority and hesitated to give their own personal views. This may also cause variation in the results.  As the language of the items of the scales was very difficult to be undertaken by some respondents. It also creates major barriers during data collection.  There are total 22 districts in Jammu and Kashmir State, but the study was restricted to Kulgam, Anantnag and Shopian districts only. It can be studied on other districts also.  Only tribal teachers were included in the sample. Other castes were not taken in the study.
SUGGESTIONS
The suggestions for further research that could be undertaken by perspective of researchers are:  The further study can be conducted on a large sample.  A Comparative study may be conducted to find out managerial creativity and work motivation of secondary school tribal teachers in relation to their occupational self efficacy.  A similar study can be conducted on large scale at other state, covering all the districts of the particular state.  A similar study may be conducted to find out managerial creativity and work motivation of secondary school rural and urban teachers in relation to their occupational self efficacy.  A similar study can be carried out on Primary, Elementary, Higher Secondary and college level teachers.  A similar study can be conducted keeping in view the other castes also.
RECOMMENDATIONS
 The secondary school teachers should be energetic, punctual, honest, cooperative and creative. They are supposed to be highly educated with sufficient scientific knowledge about the growing discipline of educational administration.  The male teachers should use novel ways to achieve organisational goals. They should be cooperative, responsible and well satisfied with their job.  Training agencies may arrange training programs for the professional development of the teachers on large scale. In such agencies qualities, like satisfaction with job, assignment planning, trust and confidence, group cooperation, managerial creativity, motivation towards work and responsibility should be imbibed among them.
 Training institutions especially National University of Educational Planning and Administrations (NUEPA), National Council for Educational Research and Training (NCERT), Institute of Management for Planning and Administration (IMPA), State Institute of Education (SIE) etc. should augment the training programme to tribal teachers.  Monthly regular and fair assessment of teachers especially of the tribal community would be of great value in the evaluation of their performance. So for this purpose a proforma for monthly evaluation of teachers" performance may be developed.  Un-necessary duties and meetings should be avoided in order to reduce the pressure of the office work. This is necessary for the teachers to devote maximum time to academics for enhancing managerial creativity, work motivation and occupational self efficacy.  Programs to increase the managerial creativity, work motivation and occupational self efficacy of teachers should be launched by government and private managements so to get the maximum productivity in the form of performance of teachers.  It is strongly recommended that every secondary school should have guidance and counselling centre run by qualified and trained counsellors to overcome the problems of students.  The tribal teachers should be given special incentives, promotion in order to reward their performance in their field.
